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Recently there has been a steady increase in the number of non-white students, especially 
Latino students in southeast school systems.  This study determines whether this 
population is being successfully supported in their school library by asking two 
questions: (1) Are culturally relevant resources that are based on award winning 
nominations available to the Latino population within each school library? (2) What 
facilitators and barriers exist for the School Librarians supporting this population? 
 
This study analyzed the prevalence of Latino book award titles in three southeast school 
libraries, and conducted interviews with their school librarians.  Data collected was based 
on a list of book titles that have received one of the three awards: the Pura Belpré, 
Americas, or Tomás Rivera award.  Then, a content analysis was conducted from the 
responses of three phone interviews, which revealed the facilitators and barriers they 
encountered to support this population. 
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Introduction 
One of the main barriers that many minority students face when encountering 
educational materials they typically receive in school is that they are geared towards the 
white majority.  In “The Cultured World: Cultural Background, Bilingualism, and the 
School Library,” Denise Agosto stresses the significance of cultural materials as a 
framework for creating a culturally relevant school library collection (2001).  It is 
important for School Librarians to realize that their students’ cultural backgrounds will 
affect their interpretation of the library space and its materials (Agosto, 2001).  Even the 
results of a study by Steffensen, Joag-Dev, and Anderson in 1979 demonstrated the 
importance of culturally relevant materials for students’ decades ago.  When students are 
able to encounter texts that represent depictions of their native cultures, they are more 
likely to comprehend the material (Steffensen, Joag-Dev, Anderson, 1979).  There are 
many benefits to providing multicultural literature in school library collections.  The 
materials may: 1) increase interest in learning to read and write; 2) preserve students’ 
linguistics heritages; 3) preserve family culture and history; 4) serve to affirm the validity 
of students’ native cultures (Agosto, 2001b, p. 52).  Also the materials can help everyone 
to experience cultures different from their own, resulting in deeper understandings and 
acceptances. 
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 It has become clear that soon the minority students in our schools will become the 
majority (Hefflin & Barksdale-Ladd, 2001).  According to the United States Census 
Bureau data (2012), minorities, classified as those of any race other than non-Hispanic, 
single-race whites, currently comprise about a third of the U.S. population.  By 2050, 
more than 50 percent of the U.S. population is expected to be minorities (Pollard & 
O’Hare, 1999).  Minority children are projected to reach that 50 percent milestone even 
sooner.  By 2023, according to the Bureau, more than half of all children will be 
minorities (Broughton, 2008).  Teachers and School Librarians are now facing the 
dilemma of trying to provide quality relevant resources and culturally authentic materials 
that include characters, situations, and events that are relevant to their student 
populations.  The increasing Latino student population in the southeastern U.S., makes 
this particular dilemma a significant need to be addressed by school librarians 
(Champion, 2007).  School libraries now more than ever need to have collections that 
contain these culturally relevant resources and have collection development policies that 
support serving these growing populations. 
According to Information Power (American Association of School Librarians & 
Association for Educational Communications and Technology, 1998) one of the 
challenges many school librarians have been facing is to “provide resources and learning 
activities that represent a diversity of experiences, opinions, social and cultural 
perspectives.” (p. 7) This study will determine whether three school libraries, with high 
populations of Latino students in the southeast U. S, are actively supporting this 
population by collecting culturally relevant Latino book award titles.  This study also 
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aims to determine what facilitators and barriers the media specialists have to support this 
population within their schools.   
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Literature Review 
Term Selection 
 Racial and ethnic terms can be somewhat problematic in research because they 
are often viewed as offensive or not accepted by all (Agosto, Hughes-Hassell, & 
Gilmore-Clough, 2003).  Since this study will be utilizing demographic data and 
empirical research studies, the terms Latino and Hispanic will be used interchangeably 
depending on the source of the information gathered (Pollard & O’Hare, 1999; Passel & 
Cohn, 2008).  When referring to people of non-Hispanic, European descent, the Census 
Bureau’s term “white” will be used.   
 
Hispanic Enrollment in Schools 
 A study conducted by Kelvin Pollard and William O’Hare in 1999, in conjunction 
with the Population Reference Bureau in Washington D.C., analyzed the changing 
landscape of the population in the United States.  The study entitled, “America’s Racial 
and Ethnic Minorities” reviews compiled demographic data and predicts how this rapidly 
changing demographic profile can have social and economic implications.  The study 
addresses the history of racial and ethnic minorities in the U.S, the sources of the 
population change, their educational achievements, and new realities that the country 
faces.  Pollard and O’Hare most importantly highlight that this growth of the minority 
populations is “profoundly changing the racial and ethnic makeup of the country’s 
school, workplaces, and neighborhood, and it is creating a new multiracial and 
multicultural heritage in the Unites States.” (p. 4)  More than one-third of children under 
the age of 18 were minorities in 1998 according to Pollard and O’Hare (1999), and it is 
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projected that this will increase to one-half by 2025 (Pollard & O’Hare, 1999; Fry, 2006; 
Passel & Cohn, 2008).  With a high population of these children being from immigrants, 
many Hispanic children have limited English skills and require help with language 
acquisition (Pollard & O’Hare, 1999).  Pollard and O’Hare (1999) emphasize that 
policymakers and educators need to ensure that these minority children receive excellent 
education so they can be trained to compete in the workforce in the years ahead. 
 While none of these studies’ projections should be treated as concrete predictions, 
a more recent study conducted by Richard Fry for the Pew Hispanic Center in 
Washington D.C. in 2006, shows us that this population change is still taking place.  
Looking at the change of student and school populations for 48 states over the course of 
ten years from 1993 to 2003, Fry reported that Hispanics accounted for 64 percent of the 
students added to public school enrollment while white enrollment declined by 1 percent.  
While the total number of children in public schools increased by 4.7 million, the 
Hispanic population, according to Fry (2006), accounted for three million of those 
students; a growing population that can not be ignored by the educational system.  As 
pointed out by Champion (2007), this means that two out of three students to be added to 
the public school system are coming from the Hispanic community.  These changes were 
felt the most in the nation’s elementary schools where enrollment by this population went 
up by 1.6 million while whites went down by 1.2 million (Fry, 2006).   
 Since Fry’s study and the additional population projection by the Pew Research 
Center in 2008, there has been a continuing concern in existing U.S. schools for how 
teachers and librarians will support this growing population (Haynes, 2000; Agosto, 
2007; Champion, 2007).  Many existing schools don’t have newly constructed school 
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media centers to be able to collect up-to-date and diverse multicultural materials for their 
student populations (Champion, 2007).  These older schools often contain books that 
should have been weeded out years ago due to the age of the publication or the nature of 
the content being stereotypical towards their minority populations.  And, as Champion’s 
study in 2007 further pointed out, many of the Hispanic and other minority children are, 
for the most part, being educated in older schools that do not contain current multicultural 
resources.  North Carolina, a southeastern state, was deemed one of the few “new 
settlement states” in Fry’s report, and saw an increase in Hispanic student enrollment 
from 14,423 students in 1994 to 79,142 students in 2003; a growth of 448.7%  (Fry, 
2006).   
 
Benefits of Multicultural Literature   
 Since the early twentieth century, most literature for children has not contained 
characters or settings other than the mainstream white-American culture (Hefflin & 
Barksdale-Ladd, 2001; Agosto, Hughes-Hassell, & Gilmore-Clough, 2003).  In a study 
conducted by Nancy Larrick in 1965, 5,000 children’s books were reviewed and 
analyzed, and it was discovered that only 6.7 percent included one or more people of 
color (Larrick, 1965).  While some publishers began to actively collect literature created 
by minority groups, these types of text were still few when compared to those depicting 
whites (Larrick, 1965).  Two decades later, a similar study by Rudine Sims Bishop 
(1982) was conducted on the prevalence of minorities in youth literature.  While an 
increase in representations had been discovered, they were mostly stereotypical and 
negative in nature (Bishop, 1982; Agosto, Hughes-Hassell, & Gilmore-Clough, 2003).  In 
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a more recent study by Sandra Hughes-Hassell and Ernie Cox (2010), board books for 
children published between 2003 and 2008 were examined and again researchers 
discovered that people of color are rare and often presented in unauthentic or 
stereotypical representations. 
 It is also important to acknowledge the work of the Cooperative Children's Book 
Center (CCBC) in compiling annual statistics of the books published in the U.S. by and 
about people of color.  Formed in 1985, the CCBC in affiliation with the School of 
Education at University of Wisconsin-Madison has continued to release statistics that 
show the progression of the publishing world (Schliesman, n.d.).  Out of the estimated 
5,000 books that are published within the U.S. every year, roughly 3,000 are submitted 
for review each year for being about or by people of color.  From 2002 to 2013 37,550 
books were reviewed by the CCBC, and of these 791 were written about Latinos, and 
only 582 were written by Latinos (Schliesman, n.d.).  The findings of the CCBC still 
reveal a continual uphill battle for authors of color and about people of color today.  
According to Jamie Naidoo (2008) in Opening Doors: Visual and Textual Analyses of 
Diverse Subcultures in Americas Picture Books, “Compared to all of the children’s books 
being published each year, there are few books that represent the Latino culture and even 
fewer that portray the population’s diversity and many subcultures.”   
 The number of multicultural titles being published however is slowly gaining 
traction, and in a more positive note, the quality, in terms of authenticity and authorship, 
is also improving (Harris, 1996; Agosto, Hughes-Hassell, & Gilmore-Clough, 2003; 
Champion, 2007; Hughes-Hassell, Koehler, & Cox, 2011).  Other contributions and 
milestones for multicultural literature includes the establishment of a number of literary 
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awards for youth literature, like the American Library Association’s Pura Belpré and 
Coretta Scott King’s awards, and the rise of multicultural web and selection tools, like the 
multicultural literature page found on the CCBC website (Agosto, Hughes-Hassell, & 
Gilmore-Clough, 2003; Agosto, 2007; Champion, 2007; Schliesman, n.d.).  For librarians 
who want to learn more about how to better serve the Latino community, they can start 
with these awards and selections tools. 
 As the diversity within the populations of southeastern school systems increase, it 
is important that all students can see themselves in the resources they encounter while 
also being able to be exposed to various cultures to which they are not accustomed.  
According to Denise Agosto (2001) in The Cultured World: Cultural Background, 
Bilingualism, and the School Library, “the most effective method of creating the 
culturally tolerant and acceptant school library environment…is through the integration 
of multicultural literature into the collection and curriculum.”  The benefits of collecting 
multicultural texts can provide students and their families the validity of their native 
cultures in the U.S. school system.  As noted by Champion (2007) and Agosto (2001), 
these students will grow in our schools as they collect and combine clues from their 
surroundings to form their self-identity.  Developing a healthy identity and positive self-
concept, according to Hughes-Hassell, Koehler, & Cox (2011), is a major task in early 
childhood.  It is during this time that children figure out how they are similar or different 
from those around them and how they feel about these differences (Hughes-Hassell, 
Koehler, & Cox, 2011).  Agosto (2001) warns that if children do not see themselves in 
the school environment and texts that they read, “they are likely to feel as if they 
themselves do not merit textual inclusion,” and their formation of a positive self-identity 
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will be belittled.  Which Jamie Naidoo (2011) reconfirmed by stating that this population 
feels, “as if they are living in the borderlands of society,” and that through targeted 
library programming and literature we can show that “they and their culture are valued in 
the library.”  
 Besides gaining a positive self-image, students also benefit from these texts and 
materials academically (Agosto, 2001; Hughes-Hassell, Koehler, & Barkley, 2010; 
Naidoo, 2008).  According to Agosto (2001), research indicates that cultural background 
can be a significant factor in determining the ability at which one can learn to read, write, 
and comprehend.  Texts that mirror the student’s cultural background are often found by 
these readers to be easier to comprehend (Agosto, 2001; Champion, 2007).  Especially 
for bilingual students, seeing the familiar cultural images and concepts provides a sense 
of security and confidence that increases their desire to read (Agosto, 2001; Naidoo, 
2008).  However, according to Naidoo (2011) we also need to be careful about only 
choosing certain kinds of books for our Latino youth.  Like any specific race or cultural 
group, Latino youth are also interested in the next supernatural love story, or dystopian 
zombie adventure.  Naidoo (2011) suggests that librarians and educators look closer at 
the local Latino population that they serve.  If you have more Spanish-speaking patrons, 
then books written in Spanish about Latino and U.S. cultures are recommended.  
However if you has few that read or speak Spanish, then maybe bilingual or English 
books are the best alternative.   
The benefits of multicultural materials do not just apply to our minority students.  
These materials are also beneficial for the majority of the student population.  As our 
society and school systems become more diverse with other cultures, it is equally 
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significant that the white majority students and educators be able to understand those who 
are being educated among them.  By utilizing these types of resources we highlight to our 
community the contributions and achievements of Latinos to our society, which have 
often been dominated by Europeans (Naidoo, 2012).  “It is crucial for all children to 
realize that the United States should be a social and cultural mosaic representing multiple 
subcultures with distinct compositions rather than a singular melting pot of assimilated 
cultures,” stated Jamie Naidoo (2008).  By exposing students and educators to authentic 
multicultural texts, school librarians not only acknowledge the important of cultures 
around them, but also introduce patrons to literature that will challenge their thinking, 
foster new appreciation, and bridge a cultural gap present in the our school systems 
(Evans, 1992; Harris, 1996; Agosto, 2001; Hefflin & Barksdale-Ladd, 2001; Agosto, 
Hughes-Hassell, & Gilmore-Clough, 2003; Champion, 2007).  
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Latino Book Awards 
 While the Latino population grows and changes our country and state 
demographics, School Librarians’ mission to create lifelong readers and learners has not 
changed.  One of the many ways School Librarians can respond to this change is by 
diversifying the library collection to include works of fiction and nonfiction that 
acknowledge the diversity of our schools.  When selecting materials that represent many 
types of cultures, accuracy, authentic dialogue, and treatment of cultural issues are 
important to pick out (Agosto, 2001; Ching, 2005).  Our readers, Latino or not, need to 
make connections to stories that reflect the changes around them.  While the children’s 
book publishing world has seen a lack of published material for the Latino minority 
(Diaz, 2013), one way to ensure school libraries are supporting these students is through 
the inclusion of Latino book awards.  To help offset the white majority of children’s 
publishing, the Pura Belpré, Americas, and Tomás Rivera children’s book awards were 
established in 1995-1996.  These awards celebrate and recognize important elements of 
the Latino culture and are one way school libraries can meet the needs of their Latino 
students.  Beyond raising the visibility of these wonderful books, librarians and educators 
need to advocate for the expansion of more diverse voices in the children’s literature 
book market. 
 
The Pura Belpré Award 
 The Pura Belpré Award was established in 1996, and is named after Pura Belpré, 
the first Latina librarian at the New York Public Library ("About the Pura Belpré 
Award," 1996).  This award was created to fulfill library accountability in providing 
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books with diverse imagery and experiences for Latino children (Trevino, 2006; 
Champion, 2007).  The award is co-sponsored by the Association for Library Service to 
Children (ALSC), a division of the American Library Association (ALA), and the 
National Association to Promote Library and Information Services to Latinos and the 
Spanish-Speaking (REFORMA) ("About the Pura Belpré Award," 1996).  It is presented 
to a Latino/Latina writer and/or illustrator whose work best portrays, affirms, and 
celebrates the Latino cultural experience in an outstanding work of literature for children 
and youth.  From 1996 to 2008, this award was presented biannually.  It is now given out 
annually.  To be qualified for this award, the book must be published in the U.S. or 
Puerto Rico two years prior to the presentation of the award (“Submission Process for the 
Pura Belpré Award,” 1996).  In addition to the winners in the author and illustrator 
category, there are also books honored for their efforts (Champion, 2007).  (See 
Appendix 1 for a complete list of the award winning titles and authors.) 
 
The Americas Award 
 The Consortium of Latin American Studies Programs (CLASP) founded the 
Américas Award in 1993, “to encourage and commend authors, illustrators and 
publishers who produce quality children’s and young adult books that portray Latin 
America, the Caribbean, or Latinos in the United States, and to provide teachers with 
recommendations for classroom use” ("Américas Book Award," n.d.).  According to 
Cortes (1999), the term Latin America within this award is closely aligned with that of 
Latin American studies programs, which includes French and Portuguese-speaking 
countries.  Criteria for selection are based of the following: 1) distinctive literary quality; 
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2) cultural contextualization; 3) exceptional integration of text, illustration and design; 
and 4) potential for classroom use ("Américas Book Award," n.d.).  Differing from the 
Pura Belpré award, the authors of these books do not have to originate from the Latino 
culture, provided that the text is written about the Latino experience (Cortes, 1999).   The 
formal award presentation is held annually during the Hispanic Heritage month at the 
Library of Congress in Washington, D.C. (See Appendix 1 for a complete list of the 
award winning titles and authors.) 
 
The Tomás Rivera Award 
 The Tomás Rivera Award was established in 1995 and was named in honor of Dr. 
Tomás Rivera, a distinguished alumnus of Texas State University ("About the Award," 
n.d.).  Texas State University College of Education developed the award to honor authors 
and illustrators who create literature that authentically reflects the lives of Mexican 
American children and young adults in the United States ("About the Award," n.d.).  This 
award was created out of a concern from educators regarding the lack of literature 
available to their students that contained accurate depictions of their lives (Cortes, 1999).  
Compounding this issue was the lack of awareness among the school community that 
these materials even existed (Cortes, 1999; Agosto, 2007; Champion, 2007; Diaz, 2013).  
According to Champion (2007) and Cortes (1999), it was Velma Menchaca and Judy 
Lovett’s visit to the Dean of the College of Education at the Texas State University at San 
Marcos, which led to the formation of a committee to develop an award that would 
recognize books with a Mexican-American Focus. 
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The selection for this award is conducted in two rounds.  The first round is 
comprised of a regional committee made up of classroom teachers, college education 
students and professors, librarians, and community members who work to develop a 
recommended list based on the selection criteria (Cortes, 1999; Champion, 2007).  In the 
second round, this list is then submitted to a national committee comprised of Mexican-
American authors, university professors, and librarians who vote for the winner (Cortes, 
1999).  The first award was given out in 1996 and has been issued annually ever since.  
(See Appendix 1 for a complete list of the award winning titles and authors.) 
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Methodology 
This study will attempt to answer two research questions: 
1. Are award-nominated culturally relevant resources available to the 
Latino/Hispanic populations within each school?  
2. What facilitators and barriers exist for the media specialists supporting this 
population? 
 
 For the purpose of this study, a qualitative design was used.  Three elementary 
school libraries in one Southeastern U.S. state were identified.  Each library’s collection 
was then evaluated against a checklist of award-winning titles through their OPAC 
systems.  Finally each librarian was interviewed by phone and asked about their school 
community, programming, and professional practices by using an interview question 
guide (See Appendix 3).   
 
Sample Frame 
 A request was sent out on two school library listservs asking for participants for 
this study.  The email stated: whom the researcher was, what the study was about, and 
what/who was needed to participate.  Three schools that matched the required study 
criteria were chosen based on a first come first serve basis.  This was implemented to 
help avoid preference and/or bias from the researcher.  Each potential participant was 
then sent a follow-up email asking to set up a time for the interview and the method they 
preferred the interview to be conducted. They were also emailed the consent form 
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indicating that they wished to participate in the study.  In the context of this study, the 
three elementary school libraries and school librarians’ identities will remain anonymous.  
Pseudonyms will be used to protect the names of the schools and librarians.   
 
Data Collection 
 First, a collection analysis was conducted by reviewing the schools’ online OPAC 
systems to determine how many of the Latino award-winning titles were included.  Data 
collected was based on a checklist of book titles that have received one of the three 
awards: the Pura Belpré, Americas, or Tomás Rivera award.  Each school was assigned a 
separate collection analysis sheet in which to record the data (See Appendix 2).   Titles 
that were awarded multiple Latino children’s book awards were only listed once in the 
collection analysis sheet, however, if a school held multiple copies of a title, that was  
noted.  The purpose of using this tool was to evaluate the number of titles each of these 
schools has within its collection.   
 After the initial background research was completed, phone interviews were 
conducted with the school librarians.  Each interview was scheduled to best meet the 
needs of each participant, and took roughly 20-25 minutes to conduct.  Before the 
interviews were conducted participants were read a summary and purpose of the study, 
and then asked to give verbal consent if they wished to continue.  Participants were able 
to decline to answer a question if they chose too, but all completed the interview process.  
Each interview asked the school librarians to describe:  
1. how their school supported cultural diversity, 
2. what the needs of their Hispanic/Latino students were at their school, 
	  	  
	  
18 
3. what selection tools they used when collecting for their Hispanic/Latino students, 
4. how they kept up with professional literature, 
5. what barriers they encountered when collecting for their students, and 
6. how long they had been a school librarian, and if they had any level of fluency in 
Spanish. 
The purpose of these interviews was to gain a greater insight into the current professional 
practices of librarians serving high Latino student populations, as well as see what 
barriers were preventing them from effectively supporting this population.  After each 
interview was concluded, a monetary incentive for completion was emailed to each 
individual participant, and a copy of the completed study was sent through mail.   
 
Data Analysis 
 A content analysis was conducted after collecting responses to each of the three 
school librarian phone interviews using the interview question guide (See Appendix 3).  
After each phone interview was conducted, the researcher transcribed each interview and 
pulled general themes from the collective responses.  This process took approximately 
one week.   
 The themes were first coded by highlighting each school librarian’s response for 
indications that a particular element, such as staffing, technology, or school events, were 
a facilitator to the school librarian being able to collect for and support their student 
population.  Next, barriers were highlighted and recorded.  If there was an overlap 
between barriers and facilitators, they were marked in a separate column as a 
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combination element.  The researcher conducted this process two more times to make 
sure elements were not missed from the initial coding process. 
 
Validity and Reliability 
 The aim of this paper was to establish and explore the roles of school librarians 
and multicultural literature in high Latino populated schools.  The validity and reliability 
of the results depend on the consistent and accurate collection and content analysis of all 
the data collected across the three elementary schools.  Therefor collection and content 
analysis were determined to be the most appropriate research methods in this study.  Due 
to the fact that content analysis can be applied to examine any piece of writing or 
occurrence of recorded communication, it is widely used in large number of fields like 
information and library science.  It can identify the intentions, focus or communication 
trends of an individual, group or institution.  In order to avoid biased observations during 
the study, the content was examined through a checklist derived from a previous study 
conducted by Kathryn Champion (2007).  
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Findings 
 After determining which schools would be part of the study, basic school statistics 
were collected by using information provided by the National Center for Education.  
Table 1 shows the demographics for each of the schools that participated in the study and 
includes: the type of school, total student population, and the Hispanic/Latino population 
compared to the overall student body.  It is important to note that these data can change 
due to the transient nature of school populations, and might not reflect current school 
statistics. 
Table 1 – School Population Data 
 Type of 
School 
Total  
Student 
Population 
# of 
Hispanic/Latino 
Students 
% of 
Hispanic/Latino 
Students 
School A Rural-Public 461 145 31.5% 
School B Rural/Fringe-
Public 
586 136 23.21% 
School C City-Public 612 235 38.40% 
 
Award Winning Titles 
 As expected, the three school libraries had varying quantities of the award 
winning titles in their collections.  The most collected award-winning titles in all three 
schools came from the Pura Belpré award list.  Becoming Naomi Leon by Pam Munoz, 
which was also awarded the Tomás Rivera award, was the only title that all three schools 
had in common.  Some titles were not collected in the three school collections.  Some of 
the excluded titles were: Chato’s Kitchen by Gary Soto, Just in Case by Yuyi Morales, 
The Poet Slave of Cuba: A Biography of Juan Francisco Manzano by Margarita Engle, 
and A Library for Juana by Pat Mora.  Out of the three award-winning booklists that 
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were accounted for in each school, the Americas award was the least collected award.  
There was no clear theme of genre that was collected more than another across each of 
the three schools.  Table 2, shown below, shows a breakdown of which award-winning 
title each school had, and how many copies were noted in their OPACs (See Appendix 2 
for full list).   
 
Table 2 – Breakdown of Book Award Copies Represented in School Libraries 
Title/Author School A 
(# of copies in 
OPAC) 
School B 
(# of copies in 
OPAC) 
School C 
(# of copies in 
OPAC)  
An Island Like You: Stories from the Barrio 
By: Judith Ortiz Cofer 
0 1 0 
Snapshots from the Wedding  
By: Gary Soto 
0 1 0 
Parrot in the Oven: mi vida  
By: Victor Martinez  
0 1 0 
Magic Windows  
By: Carmen Lomas Garza  
0 1 1 
Chato and the Party Animals  
By: Gary Soto 
0 1 0 
Esperanza Rising  
By: Pam Munoz Ryan 
0 5 1 
Dona Flor: A Tall Tale About a Giant Woman 
with a Great Big Heart By: Pat Mora 
0 1 1 
The Tequila Worm  
By: Viola Canales 
0 1 0 
Book Fiesta!: Celebrate Children's Day/Book 
Day; Celebremos El día de los niños/El día de 
los libros By: Pat Mora 
0 0 1 
Return to Sender  
By: Julia Alvarez 
0 3 0 
The Dreamer 
By: Pam Muñoz Ryan 
2 2 0 
Under the Mesquite 
By: Guadalupe Garcia McCall 
0 2 0 
Martín de Porres: The Rose in the Desert  
By: Gary D. Schmidt 
0 1 0 
The Face at the Window  
By: Regina Hanson  
0 1 0 
The Circuit  
By: Francisco Jimenez  
0 2 0 
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Mama and Papa Have a Store  
By: Amelia Lau Carling 
0 1 0 
The Color of My Words  
By: Lynn Joseph 
0 1 0 
Before We Were Free  
By: Julia Alvarez 
0 1 0 
My Name is Celia / Me Llamo Celia: The Life 
of Celia Cruz/La Vida de Celia Cruz  
By: Monica Brown 
0 0 1 
The Surrender Tree: Poems of Cuba's Struggle 
for Freedom By: Margarita Engle 
0 1 0 
Clemente! 
By: Willie Perdomo 
0 0 1 
The Revolution of Evelyn Serrano 
By: Sonia Manzano 
0 1 0 
Tomás and the Library Lady  
By: Pat Mora 
0 0 1 
My Very Own Room: Mi Proprio Cuartito  
By: Amanda Irma Perez 
1 0 0 
Breaking Through  
By: Francisco Jimenez 
0 1 0 
Becoming Naomi Leon  
By: Pam Munoz Ryan 
2 3 3 
Downtown Boy 
By: Juan Felipe Herrera 
0 2 0 
Los Gatos Black on Halloween  
By: Marisa Montes 
0 1 0 
What Can You Do With a Paleta? / ¿Qué 
puedes hacer con una paleta? 
By: Carmen Tafolla 
0 0 1 
Bait 
By: Alex Sanchez 
0 1 0 
Diego Rivera: His World and Ours 
By: Duncan Tonatiuh 
0 1 0 
Sylvia and Aki 
By: Winifred Conkling 
0 1 0 
 
Table 3, shown below, clearly displays that School A and School C had the fewest award 
winning titles.  When comparing the availability and percentage of these titles across the 
individual school library collections, it is clear that students in School B would have the 
greatest chance to encounter these culturally relevant resources.  However, none of the 
three schools had a complete collection of any of the three award-winning titles from the 
Collection Analysis tool (See Appendix 2). 
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Table 3 – Total Latino Children’s Book Awards Represented in School Libraries 
 Total Award 
Titles (%) 
n=62*  
Total Pura 
Belpré Copies 
(%)  
n=19  
Total 
Americas 
Copies (%) 
n=25  
Total Tomás 
Rivera Copies 
(%) 
n=18 l 
School A 5 (8%) 2 (10%) 0 (0%) 3 (16%) 
School B 38 (61%) 20 (105%) 8 (32%) 10 (55%) 
School C 11 (17%) 4 (21%) 2 (8%) 5 (27%) 
 
*No repeated titles 
 
While some schools appeared to be consistently lacking in many award-winning titles, 
the researcher was aware that this is not a sole indication of culturally relevant resources 
in the collections.  However, the type of collection analysis needed to review the whole 
library collection was beyond the scope of this study. 
 
Librarian Interviews 
 School librarians in this study brought a different level of professional experience 
and skill set in dealing with Spanish fluency to their job.  Librarian A had the fewest 
years of professional experience being a school librarian, three years, but has been 
working at her particular school for the past two.  When asked about her level of fluency 
in Spanish and using those materials in her programing, she stated, “I can purchase them 
but I don’t know how to implement them…	  our ESL teacher Mrs. X you know I go to 
her.  I depend on her heavily because, I don’t know.”  This was also reiterated with 
School Librarian C, who has had three and a half years of professional experience, and 
stated, “No, I do not speak Spanish. In carpool [line] I know how to say “no school 
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tomorrow” because it is so important when school is closed…I really do depend on those 
ESL and translators.”  Librarian B, who had the most professional experience with six 
years, also explained that she wasn’t fluent in Spanish and she relied on translators as 
well.  However Librarian B was the only librarian to assert firmly, “I have no problem 
promoting the bilingual books. All the children want them…” 
 All three librarians were asked to talk about how their schools support cultural 
diversity.  What programming or outreach did the school provide for Hispanic and Latino 
families?  Librarians A and C mentioned that their school provided: translation services, 
ESL staff, professional development, and hosted school events like ESL night and 
Hispanic Heritage month.  Librarian B focused on one large event their school promotes 
every year, El día de los niños/El día de los libros.  Also known as Children’s Day/Book 
Day, this celebration is held on April 30th and it emphasizes the importance of literacy for 
children of all linguistic and cultural backgrounds.  Librarian B explained that this 
celebration was her initiative at the school, and felt that it really spoke to their Hispanic 
population.  Librarian B explained, “I think they have felt it was geared towards their 
population.  First of all that it came from Hispanic cultures, and that we emphasized the 
last couple of years the arts, music, print media of the Hispanic culture.” 
 Next, the librarians were asked to elaborate on what they thought the needs of 
their Hispanic/Latino students were.  This could have been in general learning instruction 
at the school, or as specific as in dealing with collection development.  Librarian A noted 
that many of her beginning students are coming in with no English language skills.  With 
“a largely English collection, and the teachers end up pushing the English collection.  We 
have tried to get some bilingual books, but they don’t check them out,” Librarian A 
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explained.  Librarian B illuminated another issue in their school stating that, “we don’t 
have many Hispanic kids that come in that can read Spanish…I mean obviously they are 
fluent speakers, but being able to read print? – so give me something that is bilingual.”  
Librarian C highlighted another issue in dealing with collection development that all 
three librarians had noted in their interviews, a lack of representation of book characters 
for their Hispanic and Latino populations.  “I have been here three and a half years.  The 
collection wasn’t in the best shape in terms of cultural relevance - not only to our Latin 
American children but also our African American children…there aren’t a lot of chapter 
books for elementary that have Latin American characters in them.  So I find that is kind 
of a problem.  The other problem is that Latin American and Hispanic kids all come from 
different cultures, so folklore from Mexico might not at all be relevant to a kid from 
Guatemala,” clarified Librarian C.  This complaint of a cultural representation in 
children’s literature for elementary schools is not something new (Blair, 2013; Horning, 
Lindgren, & Schliesman, 2013), but it continues to be a hard issue, especially for these 
librarians. 
 Next these librarians were asked about their collection development practices 
such as, which selection tools they used, and what particular professional literature they 
followed.  All three librarians mentioned using review journals like School Library and 
Horn Book, however Librarian A wasn’t as sold on the idea.  “The school media…School 
Library Journal it’s not as helpful with the Latino population - so I don’t depend on it 
like I do for my regular collection”  (Librarian A).  And though Librarian C was the only 
one that mentioned specifically reviewing Latino book awards like the Pura Belpré, all 
three librarians mentioned utilizing professional organizations like the ALA, Junior 
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Library Guild, and State Library Media Associations.  However, there was a catch.  Some 
of these organizations were just too costly for them to  join.  Both Librarian B and 
Librarian C described their reasoning for this lapse:  “I don’t keep up – I’ve let my 
School Library Journal subscription lapse just because there are so many websites you 
can visit.  The people that I follow on twitter and/or at conventions and conferences, that 
you know you can’t read everything – you have to kind of show a little judgment” 
(Librarian B).  “I probably should belong to that ‘Reformer’ which is part of ALA, but I 
have let my ALA membership lapse because of the expense and I haven’t really gone 
back.  I probably will when the ALA conference comes back to the east coast, and I’ll 
probably rejoin then since because there will be higher odds of me going to the 
conference” (Librarian C).  But these school librarians have gotten creative in trying to 
keep up with their professional development.  Librarian A utilizes sites like Edmodo to 
connect with other librarians; Librarian B looks at library organization websites in other 
high Hispanic population states; and Librarian C follows the ALSC on Facebook.  
 The interview finished with the librarians addressing what barriers they encounter 
when collecting and supporting their Hispanic student populations at their schools.  It was 
no surprise to hear that funding was the main source of complaint for all three school 
librarians.  Librarian B exclaimed, “There is never enough money for media, at least not 
in my district…most of us get the state allotment, which is like $4.25 a kid.  So, my 
budget is roughly about 2,800 dollars a year for everything - that’s periodicals, supplies 
for the media center, and then my books.”  Librarian C went even further pointing out 
how the lack of funding and the changing of curriculums impact her means of collection 
development.  “Well lack of funding is the biggest…because it seems like every year for 
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the past few years something – or some new curriculum has rolled out that has stressed 
that library collection.  So, a few years ago we had a new science curriculum come out, 
and I was kind of trying to figure out how I could to best use my budget to expand where 
I had gaps.  Then Common Core come out and then suddenly that was huge – I mean I 
could have easily spent my entire budget, I guess between 6-7 thousand a year, and I 
could have easily spent that just expanding to support the common core” (Librarian C).  
Then, Librarian A revealed the double edge sword of book fair funding that all three 
elementary schools mentioned relying on, “I don’t know why but elementary schools do 
depend on book fairs…	  but then you have to purchase through Scholastic.  Well you 
don’t have to, but if you don’t you only get half of the funds that you earned.”  Other 
barriers that were mentioned ranged from lack of staff support in the library, rebuilding 
poor collections they inherited, and finding Spanish resources.  Table 4, shown below, 
displays the common themes that were pulled from each interview transcript and placed 
into a facilitator, barrier, or combination column. 
 
Table 4 – Latino Children’s Book Awards Represented in School Media Centers 
Facilitator Barrier Combination 
-School Events 
-Library Organizations 
& Online Networks 
-Collection Analysis 
 
 
-Time 
-Experience 
-Implementation 
-Funding 
-Language 
-Vendors 
-Resource Availability 
-Professional Development 
-Staffing 
-Administration  
-Book fairs 
-School location/status 
-PLC/PLN’s 
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Discussion 
 After evaluating all aspects of the research findings, it was enlightening to see 
how the schools compared to one another in their collection of Latino award-winning 
titles, and in the challenges that these three school librarians are facing in to support their 
Latino/Hispanic patrons.  Based on the interviews and data collected, and in comparison 
to another study by Champion (2007), it can be gleaned that school librarians are still 
facing three main barriers in supporting their Latino/Hispanic populations today: funding, 
resource availability, and professional development.  
 
Funding 
 It comes at no surprise that all three school librarians vocalized lack of funding as 
one of the main barriers to collection development and implementation of multicultural 
titles in their programing for Latino and Hispanic patrons.  According to the ALA (2014), 
“belt-tightening at all levels of government” has really presented school librarians with a 
series of challenges the past couple of years.  Federal cuts are quickly affecting state 
school-library budgets, and from there they have continued to trickle down to school 
districts nationwide.  Southeastern state school librarians that serve diverse racial and 
socioeconomic populations like in this study are especially feeling these cuts.  School 
librarian C stated that funding was the biggest barrier because, “it seems like every year 
for the past few years something – or some new curriculum has rolled out that has 
stressed that library collection.”  With the addition to trying to support a new curriculum 
like the Common Core with their funding, many school librarians, like School C are also 
facing transient student populations, which can stress collection development.  “When 
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they are transient like this, our books tend to go with them.  So, we have pretty large 
losses – and so I’m also trying to use my budget to replace things that have moved 
away…So, I think the biggest problem has been that I have a limited budget and I have to 
try to cover everything,” added School librarian C.  School librarian B noted that they 
wanted to add more culturally relevant resources for their Hispanic and Latino students, 
but “I don’t know if I’ll really be able to put the money into it.”  Librarian from School A 
also mirrored the other librarians’ position by pointing out that funding is also a large 
issue particularly for many elementary school librarians.  “Funding is a problem…I don’t 
know why, but elementary schools do depend on book fairs. When I was in high school I 
had a large book budget, but now I don’t anymore. So, I do depend on book fair.”  
Librarian A went even further, and pointed out the lack of control librarians have over 
their own budgets.  “I had budget at the beginning of the year but then they took it for 
photocopies…they needed photocopies and with the Common Core there is no textbooks, 
so that is a limitation.”  School B librarian emphasized, “most of us get the state 
allotment, which is like 4.25 a kid.  So my budget is roughly about 2,800 dollars a year 
for everything that’s periodicals, supplies for the media center, and then my books.”  It is 
no surprise that librarians would list funding as their main stressor in supporting not only 
their Latino populations, but also their library program in general.  
 
Resource Selection and Availability 
 Today's school librarians have an increased awareness of the need to acknowledge 
and address issues of diversity in their collections.  All three school librarians in this 
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study were aware of the importance of bilingual and multicultural resources for their 
staff, parents and student populations.  Their responses ranged from:  
 “I think it is important. I just did order this week…” - Librarian A   
 
 “I have worked, you know constantly, to add books to the collection that are not 
 only representative of our students, but you know give them a broad view of our 
 world.  I took this on more because I as a new librarian 6 years ago, I guess 7 
 years ago now, it was so obvious that people needed to see a book really 
 representative of them.”  - Librarian B 
 
 “…a lot of my parents are not literate in either English or Spanish.  So I have 
 slowly increased our bilingual collection in Spanish to try and get my parents to 
 check out and read with their children…I try always and buy bilingual if I can.  I 
 will just buy Spanish if it is something that the kids would really like, or the 
 families would really like” - Librarian C 
 
Despite their spoken passion to collect for these populations, all three schools appeared to 
lack representation of Latino award-winning materials that provide Latino and Hispanic 
cultural awareness (Agosto, 2001; Diaz, 2013; Naidoo, 2012; "About the Award," n.d.; 
"About the Pura Belpré Award," 1996; "Américas Book Award," n.d.).  One of the 
biggest reasons why schools may not have more of these awards is due to the lack of 
exposure to culturally relevant resources, or the awareness in their library education and 
professional development (See Next Section).  
 Another reason for the small representation of culturally relevant resources like 
the Pura Belpré, Tomás Rivera, or Americas award, could be the absence of deliberate 
promotion/inclusion of these titles by book vendors, or that vendors that cater to these 
particular schools aren’t made aware of the multicultural collection need.  All three 
librarians mentioned using Scholastic as a vendor because of book fairs, but only 
Librarian A and B mentioned Perma-Bound as another major book supplier.  From those 
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responses one might wonder if they have boxed themselves into a limited number of 
vendors, or if it is the districts that limit where they can spend their budgets.   
While the ALA lists these awards through their organization, it is unclear whether 
all vendors that work with schools provide adequate resource lists that acknowledge the 
Latino cultural experience.  School librarian C said, “It’s kind of hard with African 
American kids, but it can be even harder with Latin American kids, but there  aren’t a lot 
of chapter books for elementary that have Latin American characters in it…Sometimes 
my vendors will provide me with lists that have already been pre-selected.  Some vendors 
are better at that then others - I find that I still have to do a lot of digging around, so they 
aren’t great at that.”  With time being a critical element many school librarians never 
have enough of; it appears that searching around for these materials is a hard obstacle for 
these librarians to overcome.  School Librarian B revealed, “I’m just going to tell you 
straight up it’s the most difficult collection to manage…nine grade levels and materials 
not only the content but the interest level.  The longer I’m there the more I realize what a 
difficult job it is.”  Librarian C tried finding a positive for her schedule challenges stating, 
“I mean this would all be easier with an assistant, but I lost my assistant two years ago.  
My principal is really supportive, so I have, I don’t have a fixed schedule – I have a half 
fixed half flex.  That gives me at least a little more time to look into collection 
development, than having to do it at home.” Yet while there is never enough time in the 
day to do what librarians would love to accomplish, we have to remind ourselves that this 
is an obligation, and we can’t ignore the need needs of 25%-30% of our school 
populations.   
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To overcome the lack of exposure to culturally relevant materials for their 
populations, many librarians may be doing what School A librarian mentioned in her 
interview:  “My goal this year was to increase my multicultural and bilingual selections 
through more nonfiction, and more prevalent people in the mainstream media.  Selena 
Gomez and LeBron James, people that…okay maybe this will encourage them, because 
no matter who checks them out they are bilingual.”  While this collection development 
practice isn’t considered as a negative one, it still misses a main goal of multicultural 
resources to address the need for all students (especially Latino and Hispanic) to see 
themselves and their culture in the resources of their school library. 
 It also should be noted that school populations (as addressed above) can change 
dramatically in a short period of time, affecting the library’s collection and the school 
librarians ability to meet the needs of their patrons.  This change can be due to 
redistricting, shifting in the school’s economic status, or being surrounded by transient 
populations.  As seen with School C, the librarian stated that, “this past year we have 
been converted to a magnet school.  So we are now a language and global learning 
school.  So…global learning is pushed into all our curriculum now.”  With this type of 
change comes a shift in instruction and curriculum expectations, as well as new resources 
needed to support that change.  Therefore when considering the collection of a school, 
one must take into account the year the librarian arrived to the school, the condition the 
collection was in, but also if there has been a shift to the school population or curriculum.  
Librarians also should use this as an opportunity to ask for additional funding for the 
library.  Taking collection development data to the school administration and showing 
them “we don’t have books to support this change” is one way to advocate for more 
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funding (Hughes-Hassell & Mancall, 2005).  As school librarians we need to present 
these budget requests, and not just rely on the per pupil allotment, especially in the case 
of School B.  
 
Professional Development 
 In addition to struggles with funding, and the scarcity of exposure to culturally 
relevant resources in popular publishers and book vendors, these school librarians said 
they face a constant battle in the implementation and programming of their bilingual and 
multicultural resources.  The barrier of getting materials into the hands of their Latino 
and Hispanic patrons seems to stem not only from collecting these materials, but also a 
lack of experience with them.  Librarian from School A said frankly, “I don’t know how 
to do it,” when asked about implementing these resources.   None of the three librarians 
had any fluency in speaking Spanish, or cultural familiarity with Latino/Hispanic 
populations.  While this isn’t a prerequisite for being a successful school librarian when 
working with Hispanic or Latino populations, it can’t be ignored as a helpful factor in 
collection development and programming.  In order to improve their cultural capital with 
these populations, School librarians A and C talked a lot about how they depend on 
supportive staff/colleagues to educate them in finding resources, providing programming, 
and conducting outreach.  ESL teachers and district translators were the main outlets of 
outreach to their parent and school community.  On the other hand, School B noted that,  
“our district is blessed with a very strong media technology department…Probably the 
best part is that we have a meeting every month, a full day of planning, staff 
development, and that is basically or PLC…we’re so isolated as a media 
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coordinator…you are really kind of on your own little island...So it’s nice that there’s a 
strong, I would call it PLC community in our district with the media coordinators.”   
  
Suggestions for Improvement 
 In order for the needs of the Hispanic and Latino students to be met at an 
individual school or district level, it appears that library schools and southern states like 
North Carolina need to implement continual professional development for their school 
librarians.  Once librarians are out in the field, they lack time and constant contact they 
once had in library school to current theories, practices, and resources.  As librarian from 
School C explained, “I probably should belong to that ‘Reforma’, which is part of ALA, 
but I have let my ALA membership lapse because of the expense and I haven’t really 
gone back.”  Because of the lack of funding that media specialists have with their 
schools, being connected to professional organizations like the ALA are luxuries that 
librarians feel they can’t afford.  Instead many are treading water and often flying by the 
seat of their pants when it comes to keeping up with professional materials.  Nonetheless 
here is where anyone could take advantage of new social media sites like twitter, and 
joining cheaper organizations like the local SLMA.  While it is easy to blame the expense 
of larger parent organizations like ALA, we also have to remind ourselves of the many 
benefits these organizations give us.  
Professional development can also be one of the many ways that future and 
current school librarians can become better leaders of culturally relevant programming in 
their school communities.  This can start in graduate schools where more course work is 
required to focus on meeting the needs of diverse patrons and communities.  It can extend 
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after graduation into state and school districts, by asking for a commitment to providing 
continuous workshops and hands on training for school staff that serve diverse school 
populations.  School librarians can also be more proactive in taking on their own 
professional development.  With Facebook, blogs, and sites like LearnNC, educators now 
have more opportunities to access free professional development than ever before.  By 
providing and pursing continuous professional development in the library community, 
librarians can be made aware of new trends, social medias, and literacy resources for their 
diverse populations.  The award-winning Latino books awards that were referenced in 
this study are only a few of the many resources that librarians can utilize when collection 
for their Latino and Hispanic populations.  
 
Study Limitations 
 This study was by no means exhaustive, and there were several elements that 
could have been evaluated to gain greater insight into the facilitators and barriers that 
school librarians face in supporting their high Latino populations.  First, this study 
specifically looked at only three elementary schools with high Latino and Hispanic 
student populations in the southeast region of the U.S.  It therefore cannot be concluded 
that similarly populated schools in the southeast region of the U.S. or the entire country, 
reflect similar collections or professional practices among school librarians.  The 
researcher knows that this study is only a glance into what similar schools are 
experiencing today.  Second, this study did not intend to address the circulation statistics 
of these award-winning titles in the three schools, or question the level of accuracy or 
cultural relevance of these individual titles.  It was assumed that these books have 
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received these awards based on those characteristics.  Third, this study did not focus on 
each school’s Spanish fiction or non-fiction book collection.  In some cases a school may 
have an extensive Spanish language collection, but not a lot of award-winning titles.  The 
researcher did not make the assumption that because these collections didn’t have every 
Latino award-winning title, that they weren’t providing adequate materials to their Latino 
community.  As revealed earlier in the study, one school in particular had 61% of the 
award-winning titles from the collection analysis booklist.  It is only suggested that the 
addition of these award-winning titles would strengthen the cultural relevancy of the 
school collection, library programming, and feeling of support to the Latino and Hispanic 
school population.  Lastly, issues can arise in when interviewing practicing school 
librarians in the field.  Many school librarians have limited free time to participate in 
research, and some may feel pressure to express expected practices in an interview even 
if they do not actually follow them.  Readers and researchers should take all these 
limitations into consideration when reviewing this and future research.   
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Conclusion 
 The job of a school librarian in an era of decreasing budgets, varied levels of 
staffing, lack of professional development, and increasing demand for services across 
diverse populations is not an easy one.  Collection development is only one of many 
duties for a librarian, and the use of popular title lists is understandable when you’re 
looking for a quick addition to keep your collection up-to-date with recommended titles.  
However, the continuation of this practice will further distance librarians from staying in 
touch and being able to support their future school populations.  Building a quality 
collection of multicultural materials and programming for school library users is not an 
easy task with many of the established book vendors and publishers today.  But those that 
serve high Latino and Hispanic student populations need to have school collections and 
programming that reflect their community.  All users should be able to find themselves 
accurately portrayed in their school libraries, while also experiencing rich portrayals of 
characters that are unlike themselves  
 This study wanted to shed a light on the importance for our library collections and 
programing to meet the needs of their diverse learners.  While this researcher suggests 
collecting more Latino award-winning titles, increased professional development and 
increased funding, the results of this study are limited to these three school libraries.  
Further research should be conducted to assess the presence of multicultural literature of 
high Latino and Hispanic school communities.  Particularly, how it is being collected and 
utilized in library services to support positive racial identity development, and academic 
achievements.  Further research on these kinds of topics can only assist in school 
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librarians to further strengthen their programs so they support all cultures and races in our 
school buildings. 
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Appendix 1 – Latino Book Award Lists 
 
The Pura Belpré Award 
Title/Author Grade/Reading 
Level 
Award Year Other Awards & 
Honors 
Chato’s Kitchen 
By: Susan Guevara / Gary Soto 
Gr. N/A  
Ages 4-8  
1996-ill.  
 
Americas (1995)  
T.R. (1996)  
An Island Like You: Stories from 
the Barrio  
By: Judith Ortiz Cofer  
Gr. 7-12  
Ages 12+  
1996  
 
 
Snapshots from the Wedding  
By: Gary Soto  
Gr. 2-5  
Ages 4-8  
1998-ill.  
 
 
Parrot in the Oven: mi vida  
By: Victor Martinez  
Gr. 7-12  
Ages 12+  
1998  
 
Americas (1996)  
 
Magic Windows  
By: Carmen Lomas Garza  
Gr. 1-5  
Ages 4-8  
2000-ill.  
 
Americas (1999)  
 
Under the Royal Palms: A 
Childhood in Cuba  
By: Alma Flor Ada  
Gr. 4-7  
Ages 9-12  
2000  
 
 
Chato and the Party Animals  
By: Gary Soto  
Gr. K-3  
Ages 4-8  
2002-ill.  
 
 
Esperanza Rising  
By: Pam Munoz Ryan  
Gr. 6-9  
Ages 9-12  
2002  
 
Americas (2000)  
 
Just a Minute: A Trickster Tale 
and Counting Book.  
By: Yuyi Morales  
PreK-2  
Ages 4-8  
2004  
 
Americas (2003)  
T.R. (2004)  
Before We Were Free  
By: Julia Alvarez  
Young Adult  
Ages 12+  
2004  
 
Americas (2002)  
 
Dona Flor: A Tall Tale About a 
Giant Woman with a Great Big 
Heart  
By: Pat Mora  
Gr. PreK-2  
Ages 4-8  
2006  
 
 
The Tequila Worm  
By: Viola Canales  
Gr. 5-8  
Young Adult  
2006  
 
Americas (2005)  
 
Los Gatos Black on Halloween  
By: Marisa Montes 
Gr. PreK-4 
Ages 0-8 
2008-ill. T.R (2008) 
The Poet Slave of Cuba: A 
Biography of Juan Francisco 
Manzano 
By: Margarita Engle 
Gr. 4-12  
Young Adult 
2008  
The Surrender Tree: Poems of 
Cuba's Struggle for Freedom 
By: Margarita Engle 
Gr. 6-12  
Young Adult 
2009  
Just In Case  
By: Yuyi Morales 
Gr. K-3  
Ages 0-8 
2009-ill.  
Book Fiesta!: Celebrate Children's 
Day/Book Day; Celebremos El día 
de los niños/El día de los libros 
By: Pat Mora 
Gr. PreK-3 
Ages 0-8 
2010-ill.  
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Return to Sender  
By: Julia Alvarez 
Gr. 3-4  
Ages 9-12 
2010  
Grandma's Gift 
By: Eric Velasquez 
Gr. PreK-3  
Ages 0-8 
2011-ill.  
The Dreamer 
By: Pam Muñoz Ryan 
Gr. 3-9  
Young Adult 
2011  
Diego Rivera: His World and Ours 
By: Duncan Tonatiuh 
Gr. PreK-3  
Ages 0-8 
2012-ill.  
Under the Mesquite 
By: Guadalupe Garcia McCall 
Gr. 6-12  
Young Adult 
2012  
Martín de Porres: The Rose in the 
Desert 
By: Gary D. Schmidt 
Gr. PreK-3  
Ages 9-12 
2013-ill.  
Aristotle and Dante Discover the 
Secrets of the Universe 
By: Benjamin Alire Sáenz 
Gr. 6-12  
Young Adult 
2013  
 
The Americas Award 
Title/Author Grade/Reading 
Level 
Award Year Other Awards & 
Honors 
Vejigante Masquerader  
By: Lulu Delacre  
Gr. 2-6  
Ages 4-8  
1993  
 
 
The Mermaid’s Twin Sister 
By: Lynn Joseph  
Gr. 4-7  
Ages 9-12  
1994  
 
 
Tonight, by Sea  
By: Frances Temple  
Gr. 6-9  
Ages 9-12  
1995  
Parrot in the Oven: mi vida  
By: Victor Martinez  
Gr. 7-12  
Ages 12+  
1998  
 
  Belpré (1996) 
In My Family / En mi Familia  
By: Carmen Lomas Garza  
Gr. 1-2 
Ages 6-10  
1996  
 
Belpré (1998-ill.) 
T.R (1997) 
The Face at the Window  
By: Regina Hanson  
Gr. 2-4  
Ages 4-8  
1997  
The Circuit  
By: Francisco Jimenez  
Gr. 6+  
Young Adult  
1997  
Barrio: Jose’s Neighborhood  
By: George Ancona  
Gr. 1-4  
Ages 9-12  
1998  
Mama and Papa Have a Store  
By: Amelia Lau Carling  
Gr. K-3  
Ages 4-8  
1998  
CrashBoomLove  
By: Juan Felipe Herrera  
Gr. 8+  
 
1999  
The Composition  
By: Antonio Skarmeta  
Gr. 2-6  
Ages 4-8  
2000  
The Color of My Words  
By: Lynn Joseph  
Ages 9-12  
 
2000  
Breaking Through  
By: Francisco Jimenez  
Gr. 6-8  
Young Adult  
 
2001 Belpré (2002)  
T.R (2002)  
A Movie in My Pillow/Una 
Pelicula en mi almohada.  
Gr. 3-6 
Ages 9-12   
2001  
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By: Jorge Argueta  
Before We Were Free  
By: Julia Alvarez  
Young Adult  
Ages 12+  
2002 
 
Belpré (2004)  
 
Just a Minute: A Trickster Tale 
and Counting Book.  
By: Yuyi Morales  
PreK-2  
Ages 4-8  
2003  
 
Belpré (2004)  
T.R. (2004)  
The Meaning of Consuelo  
By: Judith Ortiz Cofer  
N/A  
 
2003  
My Name is Celia / Me Llamo 
Celia: The Life of Celia Cruz/La 
Vida de Celia Cruz  
By: Monica Brown  
Gr. K-5 
Ages 4-8 
2004 Belpré (2006-ill.) 
 
Sammy & Juliana in Hollywood  
By: Benjamin Alire Saenz  
Gr. 9+ 
Young Adult 
2004  
Cinnamon Girl: Letters Found 
Inside A Cereal Box.  
By: Juan Felipe Herrera  
Gr. 7-12 
Ages 9-12 
2005  
Josias, Hold the Book  
By: Jennifer Elvgren 
Gr. PreK-3 
Ages 9-12 
2006  
The Poet Slave of Cuba: A 
Biography of Juan Francisco 
Manzano 
By: Margarita Engle 
Gr. 4-12  
Young Adult 
2006 Belpré (2008) 
 
Red Glass 
By: Laura Resau 
Gr. 4-12  
Young Adult 
2007-2008  
YUM! ¡MMMM! ¡QUE RICO!: 
America’s Sproutings 
By: Pat Mora 
Gr. PreK-6 
Ages 0-8 
2007-2008  
Just a Minute: A Trickster Tale 
and Counting Book.  
By: Yuyi Morales 
Gr. PreK-3  
Ages 0-8 
2009 Belpré (2009-ill.) 
 
The Surrender Tree: Poems of 
Cuba's Struggle for Freedom 
By: Margarita Engle 
Gr. 6-12  
Young Adult 
2009 Belpré (2009) 
What Can You Do With a Paleta? / 
¿Qué puedes hacer con una 
paleta? 
By: Carmen Tafolla 
Gr. PreK-3  
Ages 0-8 
2010  
Return to Sender  
By: Julia Alvarez 
Gr. 3-4  
Ages 9-12 
2010 Belpré (2010) 
Clemente! 
By: Willie Perdomo 
Gr. K-12  
Ages 0-8 
2011  
The Dreamer 
By: Pam Muñoz Ryan 
Gr. 3-9  
Young Adult 
2011 Belpré (2011) 
Pablo Neruda: Poet of the People 
By: Monica Brown 
Gr. PreK-5 
Ages 0-8 
2012  
Hurricane Dancers 
By: Margarita Engle. 
Gr. 4-12 
Young Adult 
2012  
The Revolution of Evelyn Serrano 
By: Sonia Manzano 
Gr. 4-12 
Ages 9-12 
2013  
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The Tomás Rivera Award 
Title/Author Grade/Reading 
Level 
Award Year Other Awards & 
Honors 
Chato’s Kitchen 
By: Susan Guevara / Gary Soto 
Gr. N/A  
Ages 4-8  
1996  
 
Americas (1995)  
Belpré (1996-ill.)  
The Farolitos of Christmas  
By: Rudolfo Anaya  
Gr. N/A  
Ages 5-9  
1996  
In My Family / En mi Familia  
By: Carmen Lomas Garza  
Gr. 1-2 
Ages 6-10  
1997  
 
Americas (1996) 
Belpré (1998-ill.) 
Tomás and the Library Lady  
By: Pat Mora  
Gr. 2-4  
Ages 4-8  
1998  
The Three Pigs  
By: Bobbi Salinas  
Gr. K-2  
Ages 4-8  
1999  
My Land Sings: Stories from the 
Rio Grande  
By: Rudolfo Anaya  
Gr. 5-9  
Ages 9-12  
2000  
My Very Own Room: Mi Proprio 
Cuartito  
By: Amanda Irma Perez  
Gr. K-3  
Ages 4-8  
2001  
Breaking Through  
By: Francisco Jimenez  
Gr. 6-8  
Young Adult  
2002 Americas (2001) 
Belpré (2002)  
A Library for Juana  
By: Pat Mora  
Gr. 2-4  
Ages 4-8  
2003  
Just a Minute: A Trickster Tale 
and Counting Book.  
By: Yuyi Morales  
PreK-2  
Ages 4-8  
2004 
 
Americas (2003) 
Belpré (2004)  
Becoming Naomi Leon  
By: Pam Munoz Ryan  
Gr. 4-7  
Ages 9-12  
2005 Belpré (2006) 
Jose! Born to Dance  
By: Susanna Reich  
Gr. 2-4  
Ages 9-12  
2006  
Downtown Boy 
By: Juan Felipe Herrera 
Gr. 4-12  
Young Adult 
2007  
Los Gatos Black on Halloween  
By: Marisa Montes 
Gr. PreK-4 
Ages 0-8 
2008 Belpré (2008-ill.) 
He Forgot to Say Goodbye 
By: Benjamin Alire Sáenz 
Gr. 7+ 
Ages 12+ 
2009  
The Holy Tortilla and a Pot of 
Beans 
By: Carmen Tafolla 
Gr. N/A 
Young Adult 
2009  
What Can You Do With a Paleta? / 
¿Qué puedes hacer con una 
paleta? 
By: Carmen Tafolla 
Gr. PreK-3  
Ages 0-8 
2010 Americas (2010) 
Bait 
By: Alex Sanchez 
Gr. 6-12  
Young Adult 
2011  
Diego Rivera: His World and Ours 
By: Duncan Tonatiuh 
Gr. PreK-3  
Ages 0-8 
2012 Belpré (2012-ill.) 
Sylvia and Aki 
By: Winifred Conkling 
Gr. 3-6  
Ages 9-12 
2012  
	  	  
	  
49 
Appendix 2 – Collection Analysis Tool 
 
School: 
Book Title In Collection 
(Yes/No) 
# of Copies 
The Pura Belpré Award   
Chato’s Kitchen 
By: Susan Guevara / Gary Soto 
  
An Island Like You: Stories from the Barrio  
By: Judith Ortiz Cofer  
  
Snapshots from the Wedding  
By: Gary Soto  
  
Parrot in the Oven: mi vida  
By: Victor Martinez  
  
Magic Windows  
By: Carmen Lomas Garza  
  
Under the Royal Palms: A Childhood in Cuba  
By: Alma Flor Ada  
  
Chato and the Party Animals  
By: Gary Soto  
  
Esperanza Rising  
By: Pam Munoz Ryan  
  
Dona Flor: A Tall Tale About a Giant Woman with 
a Great Big Heart  
By: Pat Mora  
  
The Tequila Worm  
By: Viola Canales  
  
The Poet Slave of Cuba: A Biography of Juan 
Francisco Manzano 
By: Margarita Engle 
  
Just In Case  
By: Yuyi Morales 
  
Book Fiesta!: Celebrate Children's Day/Book Day; 
Celebremos El día de los niños/El día de los libros 
By: Pat Mora 
  
Return to Sender  
By: Julia Alvarez 
  
Grandma's Gift 
By: Eric Velasquez 
  
The Dreamer 
By: Pam Muñoz Ryan 
  
Under the Mesquite 
By: Guadalupe Garcia McCall 
  
Martín de Porres: The Rose in the Desert 
By: Gary D. Schmidt 
  
Aristotle and Dante Discover the Secrets of the 
Universe 
By: Benjamin Alire Sáenz 
  
TOTAL:   
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The Americas Award   
Vejigante Masquerader  
By: Lulu Delacre  
  
The Mermaid’s Twin Sister 
By: Lynn Joseph  
  
Tonight, by Sea  
By: Frances Temple  
  
The Face at the Window  
By: Regina Hanson  
  
The Circuit  
By: Francisco Jimenez  
  
Barrio: Jose’s Neighborhood  
By: George Ancona  
  
Mama and Papa Have a Store  
By: Amelia Lau Carling  
  
CrashBoomLove  
By: Juan Felipe Herrera  
  
The Composition  
By: Antonio Skarmeta  
  
The Color of My Words  
By: Lynn Joseph  
  
A Movie in My Pillow/Una Pelicula en mi 
almohada.  
By: Jorge Argueta  
  
Before We Were Free  
By: Julia Alvarez  
  
The Meaning of Consuelo  
By: Judith Ortiz Cofer  
  
My Name is Celia / Me Llamo Celia: The Life of 
Celia Cruz/La Vida de Celia Cruz  
By: Monica Brown  
  
Sammy & Juliana in Hollywood  
By: Benjamin Alire Saenz  
  
Cinnamon Girl: Letters Found Inside A Cereal Box.  
By: Juan Felipe Herrera  
  
Josias, Hold the Book  
By: Jennifer Elvgren 
  
Red Glass 
By: Laura Resau 
  
YUM! ¡MMMM! ¡QUE RICO!: America’s 
Sproutings 
By: Pat Mora 
  
Just a Minute: A Trickster Tale and Counting Book.  
By: Yuyi Morales 
  
The Surrender Tree: Poems of Cuba's Struggle for 
Freedom 
By: Margarita Engle 
  
Clemente! 
By: Willie Perdomo 
  
Pablo Neruda: Poet of the People   
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By: Monica Brown 
Hurricane Dancers 
By: Margarita Engle. 
  
The Revolution of Evelyn Serrano 
By: Sonia Manzano 
  
TOTAL:   
The Tomás Rivera Award   
The Farolitos of Christmas  
By: Rudolfo Anaya  
  
In My Family / En mi Familia  
By: Carmen Lomas Garza  
  
Tomás and the Library Lady  
By: Pat Mora  
  
The Three Pigs  
By: Bobbi Salinas  
  
My Land Sings: Stories from the Rio Grande  
By: Rudolfo Anaya  
  
My Very Own Room: Mi Proprio Cuartito  
By: Amanda Irma Perez  
  
Breaking Through  
By: Francisco Jimenez  
  
A Library for Juana  
By: Pat Mora  
  
Becoming Naomi Leon  
By: Pam Munoz Ryan  
  
Jose! Born to Dance  
By: Susanna Reich  
  
Downtown Boy 
By: Juan Felipe Herrera 
  
Los Gatos Black on Halloween  
By: Marisa Montes 
  
He Forgot to Say Goodbye 
By: Benjamin Alire Sáenz 
  
The Holy Tortilla and a Pot of Beans 
By: Carmen Tafolla 
  
What Can You Do With a Paleta? / ¿Qué puedes 
hacer con una paleta? 
By: Carmen Tafolla 
  
Bait 
By: Alex Sanchez 
  
Diego Rivera: His World and Ours 
By: Duncan Tonatiuh 
  
Sylvia and Aki 
By: Winifred Conkling 
  
TOTAL:   
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School: 
Facilitators and Barriers for Programing and Collection Development: 
Interviews questions for school media specialists in High Latino population schools. 
 
 
Estimated Length – 15-20 minutes 
 
Note to interviewer: 
Interviewees should be given a copy of the questions 48 hours in advance of the 
interview for reference.  
 
 
Hello __________________. My name is _____________________ and I am a library 
science graduate student from the University of North Carolina at Chapel Hill. Thank 
you again for agreeing to be interviewed as part of my study.  
 
First let me tell you a bit about the study.  The full study consists of an on the phone 
interview with media specialists that have high Latino student populations.  This 
interview in conjunction with a collection analysis that is designed to further explore the 
facilitators and barriers librarians are facing to support their Hispanic and Latino 
student populations.  
 
Your responses to the interview questions are confidential.  Only summary data will be 
reported and no individual or employer names will be used.  Before we begin, let me ask 
for your verbal consent again to participate in this study. 
 
Thank you. Let’s go ahead and start the interview. 
 
Interview Questions 
1. How does your school and/or administration support cultural diversity? 
a. Does your school celebrate Hispanic Heritage Month? 
b. What kind of outreach or programming does the school provide for 
Hispanic/Latino families? 
2. What do you feel are the needs of your Hispanic/Latino students at your school? 
a. In terms of collection development? 
i. How important do you think it is to collect culturally relevant 
books? 
ii. Bilingual books? 
3. What selection tools (journals, reviews, awards, websites, etc.) do you depend on 
when collecting literature for your Hispanic/Latino students? 
4. How do you keep up with the professional literature (re: literature for your 
Hispanic/Latino students)? 
a. Professional Journals? 
b. PLC/PLT, and/or PLN (follow on twitter, blogs, etc.) 
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5. What barriers do you encounter when collecting materials for Hispanic/Latino 
students? 
a. Lack of funding 
b. Personal support 
c. Lack of knowledge of where to locate resources 
d. Lack of resources published 
6. How many years have you been working as a Library Media Specialist? How 
many years have you been at this current school? 
7. What is your level of fluency in Spanish? Do you promote (or use) bilingual 
materials in your library program? If so, how? 
 
Thank you again for your time. Your responses, along with those of other media 
specialists, will be compiled to provide the library and information science community at 
UNCCH ways in which we can improve collection development and programing for 
school librarians.  You will be receiving your incentive ASAP through email, and a copy 
of the study’s findings when they are published. 
